KerryAnn O'Meara, Assistant Professor of Higher Education at the University of Massachusetts-Amherst, and R. Eugene Rice, Senior Scholar at the American Association of Colleges and Universities, bring to their edited volume both research and practice regarding the topic of redefining the concept of scholarship to change faculty work and its rewards. The volume revisits the seminal work of Ernest L. Boyer, Scholarship Reconsidered: Priorities of the Professoriate (1990) , and asks whether efforts to redefine scholarship have in fact resulted in changes in institutional policies and practices over the intervening 15 years. To answer that question, the editors compile essays by scholars, faculty, and academic leaders to present a history of the movement, campus studies of institutions attempting to refine scholarship and reward faculty contributions, results from a national survey of chief academic officers, and principles of best practice.
In the three chapters of the first section, "Context," leaders in the field provide an in-depth historical and conceptual framework for the movement to redefine scholarship. In chapter 1, Rice chronicles the history of the movement, emphasizing the revolutionary influence of Boyer's work in broadening the definition of scholarship to include teaching and learning, engagement, discovery, and integra-tion. A second chapter, authored by six leaders in the field of higher education, highlights key issues related to each of the forms of scholarship, nicely integrating concrete milestones and personal recollections. Readers will be especially interested in chapter 3, as it is here that the movement is contextualized and the focus shifts to the problems and obstacles institutions face as they attempt to "change" perception of and rewards for scholarship. Robert M. Diamond outlines the barriers to redefining scholarship and five general strategies for overcoming them. Kenneth J. Zahorski offers a candid account of his experience at St. Norbert College as the campus attempts to redefine scholarship and revise tenure and promotion criteria. Particularly useful are the "lessons" that the author includes, as they reveal just how challenging and arduous the entire "redefining" process can be. Jerry G. Gaff concludes the chapter by examining the Preparing Future Faculty program, raising important questions about how a new generation of faculty will react to multiple forms of scholarship and how multiple forms of scholarship will affect underrepresented faculty.
The campus study format of the second section-nine chapters authored by college and university academic leaders-offers lessons learned from a variety of institutional types. The campus studies are remarkably diverse, inclusive, and wide-ranging, featuring stories of redefining scholarship in small liberal arts colleges; comprehensive, doctoral, and research universities; and a for-profit institution (University of Phoenix). Whether in liberal arts colleges (e.g., Franklin College and Madonna University) or an HBCU (e.g., Albany State University) that have traditionally emphasized teaching and service, or at research and doctoral universities (e.g., South Dakota State, Kansas State, Arizona State) that have traditionally emphasized research, what the reader is struck by is the power of institutional mission and culture as well as internal and external audiences to drive or impede reform. For example, when asked to support, engage in, assess, and reward multiple forms of scholarship, faculty members seemed to fall along a continuum-from describing heightened anxiety about expectations to increased excitement about opportunities to enlarge their work. Sometimes, it is internal constituencies-senior faculty, a department chair, a provost-that either spearhead or dampen the momentum for reform. But equally often it is external audiences-boards of regents, disciplinary associations, other eminent universitiesthat put limits on innovative reform. Readers will learn a great deal from cases written by academic leaders from their own institutional type. In addition, readers will find wonderfully illustrative examples of the contributions to students, learning, and the community from faculty scholarships of teaching, discovery, engagement, and integration.
The final section of the book, which contains chapters by both editors, points to valuable research perspectives, principles of good practice, and aspirations for the future of scholarly work. In chapter 13, O'Meara reports on a national survey of chief academic officers. She examines the direct impact on institutions when they promote the broad view of scholarship, reporting on the extent and kinds of formal policy reform catalysts and barriers to change and on the impact of policy reform on faculty work, institutional effectiveness, reward structures, and academic culture. In addition, she thoroughly frames the key strategies and barriers to change by institutional type. Readers will appreciate her careful consideration of each institutional type, as a one-size-fits-all approach does not fit the process of redefining scholarship. In chapter 14, O'Meara offers further practical and straightforward advice as she sets about her "principles of good practice for encouraging multiple forms of scholarship" (p. 290). Each principle is followed by bullets that offer details specific to each institutional type. The principles are a logical outcome of the earlier chapters of the book, but readers need not read the book in sequential order to benefit from O'Meara's guidelines.
It is appropriate that Rice, who opened the book with a look at the past of the movement, closes it by looking to the future and considering how recent changes in higher education such as technology and student demographics might influence the future of scholarly work. While earlier parts of the book detailed the progress made since Boyer's influential work, here Rice's central conclusion is that redefining scholarship and rethinking faculty work will require further explicit attention to processes of change, lest we fall back to old definitions and practices.
No book can cover the entire landscape of an issue, and this one is no exception. While including national leaders, the book's chapters do not discuss the differential adoption of the Boyer framework by discipline in significant detail. Likewise, research conducted on institutionalization from the perspective of chief academic officers should be considered alongside previous work (Braxton, Luckey, & Helland, 2002) on faculty and department chair views of the institutionalization of the Boyer domains. However, there are interesting connections to make between Faculty Priorities Reconsidered and other recent books on faculty careers, work life, and scholarly roles. For example, many of the faculty in campus studies were interested in becoming involved in teaching or engagement scholarship or in integrating their faculty roles more intentionally, but they did not feel that they had the necessary knowledge and skills. Baldwin, Lunceford, and Vanderlinden's (2005) research on midcareer faculty suggests that faculty similarly find that the middle years of a faculty career require new sets of skills as work emphasis changes. Likewise, my own recent work with colleagues (Sorcinelli, Austin, Eddy, & Beach, 2006) suggests there is a new role that faculty developers can play in helping faculty learn the skills that new forms of scholarship require. A recent article (Gappa, Austin, & Trice, 2005) on rethinking academic work and workplaces reminds us to design this type of faculty development not only for tenure-track faculty but also for the growing numbers of full-time contract faculty who are joining our institutions each year.
Finally, the University of Phoenix campus study in this book raises the question that most trustees would likely be interested in: What are the concrete benefits to students of faculty involvement in any of the forms of scholarship (i.e., teaching scholarship versus engagement versus discovery) ? Braskamp, Trautvetter, and Ward's new book, Putting Students First (2006) , looks at this question in terms of how faculty involvement in an institution overall (activities that fall inside the four forms of scholarship and those that would be characterized as mentoring) influences students in religiously affiliated institutions. Ramaley (2005) extends this discussion to consider the tangible contributions that faculty scholarship in all of its forms makes to the public.
In summary, Faculty Priorities Reconsidered makes a significant contribution to an important ongoing conversation and question: How can we encourage and support multiple kinds of faculty contributions and talents across a diversity of institutional types? This book provides pathways for institutions ready to do just that.
